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M
any regional and some program accrediting organ-
izations embrace both student outcomes (e.g.,
graduation and retention rates) and student learning

outcomes (e.g., how well students learn throughout their
program of study). While stressing the need for the assess-
ment of student learning in colleges and universities, higher
education consultant Peggy Maki maintains that institutions
must look beyond the completion of courses and the number
of credits received, or even achievements in individual
classes, to a more holistic view of learning as a ‘‘process of
constructing meaning, framing issues, drawing upon strategies
and abilities honed over time, reconceptualizing understand-
ing, repositioning oneself in relation to a problem or issue,
and connecting thinking and knowing to action’’ which
should ‘‘transfer and build upon previous knowledge as
[students] advance through courses.’’1 Information literacy as
a student learning outcome matches her characterization and
provides an opportunity to improve student knowledge,
abilities, habits of mind, and skills throughout their program
of study.

As more information in different formats becomes
accessible, many higher education institutions and accredit-
ing organizations view information literacy, with its
emphasis on the location, application and evaluation of
information, as a vital component of critical thinking and
analytical skills. To assist in reaching a consensus about
the definition of information literacy, the Association of
College and Research Libraries (ACRL) defined an
information literate person as one who understands when
information is needed and has the ability to locate,
evaluate, and use that information efficiently and effec-
tively.2 So defined, information literacy should, as Patricia
Breivik maintains, act as an essential enabler for lifelong or
continuous learning because those students who graduate
with the ability to locate, evaluate, and effectively use
information can learn independently and address their own
needs and questions in any area of their life.3 The Middle
States Commission on Higher Education (hereafter the
Middle States Commission) used the ACRL definition as
the basis for their accreditation standards relating to
information literacy.4
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‘‘As more information in different formats
becomes accessible, many higher education

institutions and accrediting organizations view
information literacy, with its emphasis on the

location, application and evaluation of
information, as a vital component of critical

thinking and analytical skills.’’

The expectation is that information literacy will not be
relegated to the library as a supplement to the general education
curriculum, but that librarians and teaching faculty will work
together in the planning, teaching, and assessing of these skills.
The Middle States Commission explicitly lists ‘‘collaboration
among professional library staff, faculty and administrators in
fostering information literacy’’ among its ‘‘Fundamental
Elements of Educational Offerings’’ within its standards for
accreditation.5 To encourage and promote such collaboration, it
developed a framework which sets up guidelines for the
implementation of an integrated information literacy program.
This framework outlines the key competencies of information
literacy based on the ACRL definition, offers general examples
of learning activities for each, and assigns primary instructional
responsibility for each competency to either a librarian or
teaching faculty member.6

In 2005, the author tested the Middle States Commission
framework to see how well it reflected actual information
literacy practices in a selected group of libraries in one state.7

She reviewed information literacy practices and program
descriptions that are publicly accessible on the library Web
sites for similarities to the framework in terms of which skills
were being taught, who was teaching them, and what methods
for instruction and/or assessment were used. Consequently, the
Middle States Commission’s framework was revised to include
the professional development opportunities librarians and
faculty can offer one another to develop information literacy
skills (see Fig. 1), and that revised framework was reviewed
and validated by two higher education and accreditation
experts.8,9

PROBLEM STATEMENT

Although the revised Middle States Commission framework is
the most explicit and detailed set of expectations for
collaboration between librarians and teaching faculty in the
instruction and assessment of information literacy skills, no
study has reviewed the standards and publications of accredit-
ing organizations across regions to determine how well this
framework reflects perspectives on information literacy for the
entire set of these organizations. Specifically, do all accrediting
organizations use the term ‘‘information literacy’’ in their
standards? If so, does use of the term reflect the same set of
knowledge and skills as depicted in Fig. 1 and the ACRL
definition? Does all coverage of information literacy reflect the
type of collaboration between librarians and faculty shown in
Fig. 1?

The fact that the framework is based on the ACRL
guidelines for information literacy makes this research perti-
nent to librarians within and outside of the accrediting authority
of the Middle States Commission. By calling attention to
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accreditation standards, this study assists librarians and
teaching faculty across the regions in articulating how their
instructional activities meet the accreditation criteria and align
with the overall strategic plan of their respective universities,
thereby increasing the perceived value of the library to their
parent institutions. Indeed, Sheila Young maintains that
‘‘evidence of the contribution of the library to student learning
outcomes is . . . an important aspect of demonstrating the value
of the library to academic programs and the institution.’’10

Finally, by detailing the expectations for collaboration by
accrediting agencies, the results of this study may encourage
more partnerships between teaching faculty and librarians.

LITERATURE REVIEW

Critical Thinking and Information Literacy

The emphasis on critical thinking skills as an important part
of student learning outcomes is reflected throughout higher
education literature. In Reinventing Undergraduate Education,
the Boyer Commission laments the fact that too often students
lack ‘‘a coherent body of knowledge or any inkling as to how
one sort of information might relate to another,’’ and calls on
universities to improve educational outcomes by offering an
integrated learning experience based inquiry and problem-
solving, such that ‘‘the skills of analysis, evaluation and
synthesis will become the hallmarks of a good education.’’11 In
other words, students should not be expected to simply absorb
and regurgitate information, but they should acquire the skills
to apply their knowledge across diverse situations and
experiences. The National Center for Education Statistics
named critical thinking skills, including the ability to find
and evaluate information, as among the most important skills
for college graduates to possess.12 Indeed, researchers and
writers are increasingly emphasizing the ability to locate,
evaluate, and use information, often defined as information
literacy, as a important subset of critical thinking skills. The
American Association of Colleges and Universities also
identified ‘‘strong analytical communication, quantitative and
information skills’’ [my emphasis] as the first of their five key
educational outcomes for higher education.13 The importance
of these skills has been reinforced by external stakeholders
such as the business community, which highlights the need for
critical thinking and analytical skills to be successful in the
workplace.14

Collaboration

In order to integrate information literacy skills appropriately
and effectively into the general education curriculum, writers
and accreditation organizations point to the importance of
collaboration between librarians and teaching faculty. Kenneth
Smith stresses the need for librarians to work with faculty
across the curriculum in developing student learning outcomes
and offering instruction in information literacy skills, claiming
that faculty will most likely be receptive to including library
offerings that complement their own teaching areas and
expertise.15 He encourages librarians to ‘‘engage in dialogue
with departmental faculty,’’ acknowledging that librarians may
have to take the initiative in approaching faculty and
identifying the areas in which the library can offer help in
achieving learning outcomes.16 Ilene Rockman presents a
compendium of best practices for building such a partnership
between librarians and faculty by examining practical examples



Figure 1
Revised Middle States Commission Information Literacy Framework
of current practices in Integrating Information Literacy into the
Higher Education Curriculum.17 Likewise, although the Boyer
Commission does not mention librarians specifically, it does
stress that ‘‘there needs to be a symbiotic relationship between
all participants in university learning that will provide a new
kind of undergraduate experience.’’18

In outlining the revised standards for information literacy of
the Middle States Commission, Oswald Ratteray acknowledges
the importance of collaboration between librarians and faculty.
He indicates that all personnel with any curricular responsi-
bility must be involved in confronting information literacy,
stating that responsibility for teaching information literacy
‘‘ideally would be shared by faculty members and librarians as
the primary loci of instruction, with administrative support.’’19

In supplement to their standards, the Middle States Commis-
sion warns that those institutions that relegate information
literacy to a single traditional library instruction session are
‘‘placing [themselves] at the lower end of information literacy
delivery,’’ implying that a deeper level of collaboration is
expected.20

Outcomes Assessment

Beyond the responsibility for simply instructing students
in certain skills, however, many accrediting organizations
call for assessment of student learning outcomes, defined as
a change in knowledge or attitude as a result of an
interaction with the library, a call which is again echoed
throughout higher education literature. The Middle States
Commission which has been particularly explicit in their
demand for information literacy skills as part of accred-
itation standards, expects ‘‘assessment of information literacy
outcomes, including assessment of related learner abil-
ities.’’21 Likewise, ACRL includes assessment and evalua-
tion of both program performance and student learning
outcomes as critical in their Characteristics of Programs of
Information Literacy That Illustrate Best Practices: A
Guideline.22

Writing in support of assessment practices in libraries as far
back as 1998, Bonnie Lindauer stresses the importance of
ongoing assessment to demonstrate the value of the library, and
insists that ‘‘assessment of library performance should be
defined and shaped by its connections and contributions to
institutional goals and the desired educational outcomes.’’23

She studied numerous documents, including regional accred-
itation standards and professional association documents, in
order to develop a framework of assessment categories, key
institutional outcomes, and corresponding performance indica-
tors. Notable in the results of her literature survey was the
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widespread inclusion of information literacy or some sort of
library instruction among all accreditation standards she
reviewed.24 In 2001, Lindauer reviewed updated versions of
the accreditation documents with similar results. Specifically,
she found that ever-increasing attention was given to informa-
tion literacy as an educational goal, and outcomes assessment
is a critical component for ‘‘improvement of student learning as
institutional effectiveness.’’25 Moreover, all of the organiza-
tions ‘‘emphasize a goal-based assessment model using
mission-driven standards,’’ and all but one of the documents
stresses the teaching role of librarians.26

Despite advice and examples for implementing an assess-
ment plan for information literacy from authors such as Theresa
Y. Neely,27 in a study specifically focused on information
literacy practices, ACRL found that although discussion of
integrating information literacy into the curriculum is fairly
widespread, many of the 664 respondents to a national survey
are ‘‘just in the beginning stages of developing program, [and]
had not gotten to the assessment stage yet.’’28 For instance,
only 13 percent of the participating institutions indicated that
they had implemented information literacy programs at their
institutions, and only 14 percent had formal assessment
methods in place for those programs. The survey included
one question about the role of accreditation organizations in
information literacy. Institutions were asked, if they had
undergone an accreditation process recently, whether informa-
tion literacy was addressed by either the accrediting organ-
ization or in the self-study; 27 percent of respondents indicated
it was. The Middle States Commission, Southern Association
of Colleges, and the Northern Central Association of Colleges
were most frequently mentioned as addressing information
literacy.29

Thus, a consensus exists as to the importance and purpose
of assessment among accrediting organizations and profes-
sional associations; a consensus which is just beginning to be
reflected in the discussions and, to some extent, the
documentation of individual institutions within the authority
of these associations. Nevertheless, the research thus far has
focused either on the expectations of assessment from the
accrediting organizations, or the answers of individual
institutions to these expectations, without drawing compar-
isons across regions.
PROCEDURES

Each of the six regional accrediting organizations publishes
standards for accreditation, which typically outline the criteria
that member institutions must meet to gain or maintain
accreditation, and which contain clarifying text and general
information on accreditation procedures. Other documentation
may include supplements to the standards for accreditation
which expand on individual criteria or update criteria between
full revisions of the standards, policy and procedural guides,
and self-study guides that aid institutions which are preparing
for re-accreditation.

In their framework, the Middle States Commission
outlines six competencies for information literacy, along
with possible performance indicators, and suggests primary
and secondary assignations for instruction of each skill.
Using the revised framework as a guide, this study analyzes
any references to information literacy and/or library instruc-
tion from any of the other five accrediting organizations to
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see if there is any consistency in how they describe either
the skills and competencies for information literacy, or the
suggested methods of instruction or assessment.

‘‘. . . this study analyzes any references to
information literacy and/or library instruction

from any of the other five accrediting
organizations to see if there is any consistency in

how they describe either the skills and
competencies for information literacy, or the

suggested methods of instruction or
assessment.’’

This study relies on a content analysis of the documen-
tation freely accessible on the Web sites of all six of the
accreditation organizations. The most recent versions of
standards and criteria are thoroughly reviewed, with special
attention to language dealing with information literacy,
library instruction, or library skills. If information literacy
is not used as a term, other mentions of library instruction
or student learning outcomes generally related to information
literacy are reviewed to see if they imply the same skills
generally identified as information literacy skills.

A content analysis of accreditation publications reveals if
other organizations assign instructional and/or assessment
responsibility of information literacy skills, and to whom they
are assigned, thus addressing expected levels of collaboration.
Finally, the documents were reviewed to see if the accrediting
organizations call for any data or performance indicators
relating to student learning outcomes specifically from the
library. All relevant passages from each of the accreditation
documents were compared to each other and to Fig. 1 to
determine if the framework is representative of accreditation
standards from other regions.

LIMITATIONS

This study relies solely on the publicly accessible documen-
tation of the accrediting organizations, which will not reflect
the discussions or thought processes that went into the
decision-making behind the standards and that in some cases
might be more revealing than the actual documents. Nor
does it review self or team reports. Accrediting organizations
tend to provide teams with thorough training in standards
and expectations, but the teams carry a lot of clout in
determining how standards will be applied, and the reports
they generate can provide much impetus for changes to
criteria.30 Second, this study examines only documentation
from the regional accrediting organizations, and does not
consider disciplinary accrediting associations. As such, the
focus is likely to be on information literacy and assessment
requirements at the institutional level, not the program or
course level, which is also relevant. Finally, this study only
reviews documents from the six regional accrediting organ-
izations for four-year post-secondary schools, and does not
include those organizations that accredit community and
junior colleges.



FINDINGS

For the six regional accrediting organizations studied, use of
the actual term ‘‘information literacy’’ is divided evenly. Three
of them (the Middle States Commission of Higher Education,
The New England Association of Schools and Colleges, and
the Western Association of Schools and Colleges) include the
term in their standards, while the other three (Southern
Association of Colleges and Schools, the North Central
Association of Colleges and Schools, and the North Western
Commission of Colleges and Universities) do not. However,
the three that do not use the phrase information literacy do refer
to library instruction in some capacity (see Fig. 2).

The Middle States Commission is the most detailed and
explicit in dealing with information literacy, using the phrase 13
times throughout its standards, and addressing the topic further
in accompanying documents. The Middle States Commission is
the only accrediting organization to offer a comprehensive
definition of information literacy, offering the framework that
forms the basis of Fig. 1, with the six competencies in the grid
based on the ACRL definition. Information literacy is relevant
to ‘‘all disciplines in an institution’s curricula,’’ and an
‘‘essential component of any educational program at the
graduate or undergraduate levels.’’31 Within its standards, the
Figure
Regional Accrediting Organizations an
Middle States Commission stresses the need for collaboration
between faculty and librarians in the instruction and assessment
of information literacy skills, and further encourages and
promotes this partnership in Developing Research and Com-
munication Skills: Guidelines for Information Literacy in the
Curriculum.32

New England Association of Schools and Colleges

The New England Association of Schools and Colleges
(NEASC) uses the phrase information literacy twice in its
standards.33 In regard to the instructional role of librarians,
NEASC maintains that the use of information resources should
be integrated into the curriculum, with libraries providing
‘‘appropriate orientation and training for the use of these
resources, as well as instruction and support in information
literacy.’’ Further, it includes information literacy among the
expected outcomes for a general education program. Although
NEASC does not provide a specific definition along with either
of its references to information literacy, it weaves relevant skills
into other parts of its standards. For instance, students are ex-
pected to identify, analyze, and evaluate information resources,
the first two of which skills are very similar to accessing infor-
mation and integrating it into the knowledge base, while eva-
luating information is the same as objective three in the Fig. 1.
2
d Information Literacy Standards
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Although much of it is implied through its language,
NEASC demonstrates strong support for collaboration of
faculty and librarians for the instruction and assessment of
information literacy learning outcomes. Standard 7.8 states that
students should use information resources as ‘‘an integral part
of their education,’’ and that they should be ‘‘appropriately
directed to sources of information appropriate to support and
enrich their academic work.’’ These statements suggest that
faculty and librarians need to work together, with each
emphasizing their unique skills and knowledge. NEASC takes
a similar stance in regard to assessment, indicating that the
institution must evaluate what students are learning both in
their classes and ‘‘through experiences outside the classroom,’’
with specific attention paid to the ‘‘impact of its library,
information resources and services.’’

Somewhat less text is devoted to the professional develop-
ment opportunities for and among faculty and librarians.
NEASC stresses the importance of professional development
opportunities for faculty, as do each of the other regional
accrediting bodies, but they do not make a specific reference to
professional development for librarians. In support of the idea
that librarians can aid in the professional development of
faculty by assisting them in developing information literacy
skills, NEASC indicates that library staff should instruct
faculty in the effective use of resources as well as students.

Western Association of Colleges and Schools

The Western Association of Colleges and Schools (WACS)
uses the term information literacy twice in its standards.34 First,
it lists information literacy as one of the core learning abilities
to be acquired in baccalaureate degree programs, stating that
graduating students should demonstrate certain skills and
knowledge, including ‘‘college-level quantitative skills; infor-
mation literacy . . . and the habit of critical analysis of data and
argument.’’ The second mention of information literacy, which
comes in the form of a question meant to guide member
institutions in applying the standards, asks how the institution
ensures that its community develops ‘‘the critical information
literacy skills needed to locate, evaluate and responsibly use
information.’’35 By enumerating the skills of location, evalua-
tion, and responsible use of information, the Western Associ-
ation of Colleges and Schools demonstrates support for the
second, third, and sixth competencies listed in Fig. 1, and goes
a step beyond the New England Association of Schools and
Colleges, which indicates an expectation that their institutions
promote the acquisition of information literacy skills, without
specifically identifying those skills.

Despite this relatively strong relation to the first column of
the figure, the standards demonstrate no clear evidence of
support for or expectations of collaboration or partnering
between librarians and faculty for either instruction or assess-
ment. To begin with, although WACS values information
literacy, its documents do not clearly assign a role for teaching
those competencies. Several sections of the standards empha-
size that the library plays a role in supporting teaching and
learning, but this role is never directly linked to user
instruction. At one point, the standards state that evaluations
should include ‘‘other teaching staff’’ in addition to faculty.
Although the standards do not expand further, this phrase could
include instructional librarians.

Similarly, standard 2.3 emphasizes the importance of library
resources to the curriculum, further clarifying the standard with
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a guideline that states ‘‘the use of information and learning
resources beyond textbooks is evidenced in the syllabi.’’ While
this statement shows further support for integrating information
literacy into the curriculum, it seems to place the responsibility
fully with the faculty, since they would be responsible for
developing the syllabi. Moreover, although WACS does
indicate the importance of professional development for faculty,
it neither mentions professional development for librarians, nor
indicates that the library staff have a responsibility to educate
faculty to use information resources as well as students.

Northwest Commission on Colleges and Universities

Although the North West Commission on Colleges and
Universities (NWCCU) does not use the words ‘‘information
literacy’’ anywhere within its standards, it devotes a compa-
ratively large amount of text to libraries, and evinces support
for the library’s instructional role.36 The NWCCU insists that
the library should provide services that ‘‘contribute to devel-
oping the ability of students, faculty and staff to use the
resources independently and effectively.’’ Although this state-
ment does not use the word ‘‘instruction,’’ it implies that
librarians contribute to this development of skills through some
sort of instructional activity. This particular statement also
suggests some of the competencies listed in the first column of
the figure. In order to use information sources independently,
users must know how to access them, which is the second skill
listed in the Fig. 1. In addition, the effective use of information
implies competencies, three, the critical evaluation of sources,
and four, incorporation of information into the knowledge base,
while it directly references the fifth objective, using informa-
tion to accomplish a specific purpose.

The NWCCU demonstrates strong support for collabora-
tion between librarians and faculty in the instruction and
assessment of information literacy skills. In a pointed state-
ment, the NWCCU indicates that institutions should involve
library staff, faculty, and administrators in program planning,
and that library staff should be consulted in curriculum
development. No other departmental staff is singled out in
this way, emphasizing that library staff have unique knowl-
edge and skills valuable to the institution in planning its
curriculum. Earlier in the standards, the NWCCU states that
faculty have a major role in developing and implementing
curriculum. By indicating that library staff should be
consulted during this planning process, the NWCCU expects
collaboration between these two groups. According to stand-
ard 2A8, ‘‘faculty, in partnership with library and information
resources personnel, ensure that the use of library and
information resources is integrated into the learning process.’’
This statement is particularly important because it calls for a
partnership, implying that librarians and faculty have an equal
responsibility, rather than designating a supporting role for the
library.

Support for professional development of faculty and
librarians in the NWCCU documents is also evident. For
instance, faculty are pointedly included as a part of the library’s
user community who needs instruction to develop their skills in
using information resources effectively, thus supporting the
idea that librarians can provide professional development
opportunities for faculty. The NWCCU standards also state
that both library staff and the teaching faculty should be given
opportunities for professional growth, although the types of
possible activities are not specified.



North Central Association of Colleges and Schools

The North Central Association of Colleges and Schools
(NCACS) uses the word library nine times throughout its
standards, but only refers to the libraries’ instructional role
once, noting that institutions must employ sufficient library
staff to maintain the resources and to ‘‘train students in their
use.’’37 To further diminish its importance, this statement is not
listed among the standards of accreditation proper, but is found
in the middle of an explanatory paragraph which comments on
the library’s role in the institution. The use of the word ‘‘train’’
is also significant in that it has a somewhat technical con-
notation, quite different from the word ‘‘instruct’’ which im-
plies more of a cognitive process. All other mentions of the
library focus on its role to support learning and teaching,
mostly through collecting and providing access to information
resources. This supportive role might mean that librarians have
a responsibility for user instruction, but that responsibility is
never directly stated, and the supportive role could just as
easily be simply to acquire and provide appropriate collections
to support the curriculum.

Although the vast majority of relevant text in NCACS’s
documents give faculty lead or sole responsibility for
curricular development, instruction, and assessment, a few
statements indicate some support for collaboration with
librarians. In explaining how learning resources should support
faculty and students, NCACS clearly states that institutions
should ‘‘enable partnerships and innovations that enhance
students learning and strengthen teaching effectiveness.’’
Similarly, this organization encourages librarians to find
‘‘creative ways of linking faculty and students to [learning]
resources,’’ which could include working cooperatively with
faculty to develop assignments or teach the competencies
related to information literacy. In terms of assessment, the
standards maintain that assessment of student learning out-
comes should extend to all educational offerings, curricular
and cocurricular. Moreover, the library has responsibility for
‘‘collecting evidence that something worthwhile is happening
to students because learning resources exist.’’ Although the
wording of this statement seems to give the librarians the
passive role of simply providing resources, rather than actively
instructing in their use, it is still a direct statement of an
expectation for assessment by the library.

The fourth column of Fig. 1 deals with professional
development of faculty and librarians in the area of information
literacy. According to the NCACS accreditation standards,
institutions should support professional development, espe-
cially in the area of teaching, and should extend professional
development opportunities to staff as well as faculty. Beyond
this general statement, however, the text does not offer
examples of specific types of professional development. More-
over, in discussing the librarian’s role in supporting the use of
information resources, the NCACS standards only mention
training students, but do not identify any role librarians might
play in assisting faculty or staff in developing the skills of
information literacy.

Southern Association of Colleges and Schools

The Southern Association of Colleges and Schools (SACS)
uses the word library only five times, but emphasizes the
library’s instructional responsibilities.38 Specifically, the stand-
ards call on institutions to ensure ‘‘users have access to regular
and timely instruction in the use of library and other learning/
information resources.’’ The word ‘‘regular’’ implies that
library instruction should be ongoing, or at least delivered in
more than a single-shot session at the beginning of a students’
academic career. What is meant specifically by library
instruction, however, is not defined.

The standards make it clear that the library should assess its
activities and that institutions seeking accreditation should
provide documentation of the types of library instruction
offered, and how it assessed, thereby supporting column three
of Fig. 1, offering guidelines to instructional activities.
Broadly, SACS indicates that efforts at determining institu-
tional effectiveness must include all programs and services.
Furthermore, the standards maintain that evidence of a
qualified staff does not depend on numbers or educational
qualifications, but should be determined by ‘‘the effectiveness
of the delivery of services to students, faculty and staff.’’
Despite standards related to both the instruction of information
literacy skills and its assessment, SACS shows little evidence
that it encourages collaboration between librarians and faculty
for either activity. In only one statement, and this in
supplemental documentation and not the standards themselves,
SACS asks the library for evidence that it participates broadly
in the instructional activities ‘‘by all segments of the institution
at all teaching locations.’’39 In order to participate effectively
in programs and courses, librarians should collaborate with
teaching faculty to achieve a common goal, but this expect-
ation is not clarified.

In relation to the fourth column of Fig. 1, SACS encourages
institutions to support professional development activities for
both faculty and ‘‘learning/information resources staff,’’ or
librarians. The provision of professional development oppor-
tunities for faculty is written directly into the standards, while
that of librarians is mentioned only in supplemental literature,
but at least SACS recognizes the importance and need for
library staff to improve their skills. Furthermore, SACS’s
standards indicate that librarians can help faculty to develop or
improve critical information literacy skills by extending
professional development to faculty as part of the library’s
community; the library must enable ‘‘students, faculty and staff
to take full advantage of the learning resources provided by the
institution.’’
DISCUSSION

Although none of the other regional accrediting bodies are quite
as explicit or detailed in their expectations for information
literacy as is the Middle States Commission, they all seem to
place a high value on the skills associated with information
literacy, and in so doing demonstrate support for the com-
petencies and responsibilities put forth in Fig. 1. Several of the
commissions specifically discuss the importance of skills such
as the ability to find, interpret, and evaluate information.
Interestingly, although WACS is the only commission to
mention the responsible use of information within a library
context, all of the accrediting organizations include statements
concerning the importance of academic integrity, namely the
ethical issues of copyright or intellectual property and avoid-
ance of plagiarism. In most cases, these statements do not
mention the library specifically, but they do indicate support for
the ethical use of information. In a broad sense, some consensus
seems to exist among the accrediting organizations about the
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skills associated with information literacy, and those skills tend
to align with the competencies listed in Fig. 1.

‘‘In a broad sense, some consensus seems to
exist among the accrediting organizations about
the skills associated with information literacy,

and those skills tend to align with the
competencies listed in Figure 1.’’

The need for collaboration between faculty and librarians is
less well defined. Indeed, both NEASC and NWCCU indicate
that information literacy should be integrated into the curricu-
lum,withNWCCUcalling for a ‘‘partnership’’40 between faculty
and librarians, and even suggest that institutions should include
library staff in curricular design. Other accrediting organizations
are not quite as forceful in their language. In general, librarians
are assigned a role in instructing users in the effective use of
information resources, but how and where that learning takes
place is left to the discretion of individual institutions.

Despite variances in wording and the amount of text devoted
to information literacy instruction and its assessment, it is clear
that all of the regional accrediting organizations expect their
constituents to develop these skills in their students, and to
determine and demonstrate their effectiveness in such instruc-
tion. The fact that every accrediting organization has at least
somemention of library instruction or the library’s responsibility
for educating the user, and that three of six organizations use the
term information literacy specifically, indicates that these
organizations give some priority to information literacy skills
as a critical outcome for both undergraduate and graduate
students. Furthermore, although no other organization breaks
down information literacy into the specific skills and compo-
nents listed in Fig. 1, the ubiquitous use of terms such as
acquisition of knowledge, evaluation of information, and ethical
or responsible use of information shows that most of the
accreditors have similar skills in mind, and that by and large
these skills align with the ACRL definition, and Fig. 1.

Perhaps more telling than the fact that terms related to
information literacy skills are being employed by accrediting
agencies is that these terms are scattered throughout the
accreditation documents, and are not concentrated solely in the
sections dealing with libraries. A number of the accreditors
integrate information literacy into statements on general educa-
tion outcomes, and in so doing aligning it with other analytical
skills addressed in the same statements such as critical thinking,
and the ability to acquire and synthesize knowledge. This
placement of information literacy is significant for two reasons.
First, it confirms the impressions of Peggy Maki and Patricia
Breivik that there is more emphasis on critical thinking skills,
which lead to the possibility of continuous learning after the
completion of the degree, and that information literacy is
recognized as part of critical thinking. Indeed, with its emphasis
on integrating information into a knowledge base, and using
information responsibly and effectively, information literacy
aligns with higher-order thinking skills as outlined in Bloom’s
taxonomy of categories of learning. The analysis, synthesis, and
evaluation of information are higher-order because they involve
comprehension and application of knowledge, rather than just
recall.41 Perhaps evenmore importantly, however, the placement
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of information literacy expectations in general education stand-
ards suggests that accrediting organizations view information
literacy as having much broader application than just to the
libraries.

‘‘Perhaps more telling than the fact that terms
related to information literacy skills are being
employed by accrediting agencies is that these

terms are scattered throughout the accreditation
documents, and are not concentrated solely in

the sections dealing with libraries.’’

That accrediting organizations give a higher priority to
information literacy skills, along with an emphasis on the
importance of other critical thinking skills, is evident through-
out the documentation from all regions. The NCACS, which has
the least amount of text overall devoted to libraries, actually
spends a good deal of supplementary text on the importance of
skills that are commonly associated with information literacy.
The NCACS notes that today’s students must be prepared to be
‘‘knowledge workers’’ in the sense that they must not just
master certain information, but must comprehend, synthesize,
and apply that information. More than just technologically
literate, these workers will be valued for their ‘‘capacity to sift
and winnow massive amounts of information in order to
discover or create new or better understandings’’42 Although
these statements may sound similar to the common definition of
information literacy, the NCACS never uses that term, and in
fact couches these passages in a general statement on education,
not library standards, reinforcing the applicability of informa-
tion literacy skills throughout the curriculum. Likewise,
NEASC lists a number of expected outcomes for under-
graduates, including ‘‘critical analysis and logical thinking;
and the capability for continuing learning, including the skills of
information literacy.’’43 Once again, the placement of this
passage, along with the ordering of the words, is revealing. Like
the NCACS, NEASC includes information literacy as a general
education outcome, with the implication that these skills are not
the sole responsibility of librarians. In addition, information
literacy is not only aligned with critical thinking, but is included
as a skill requisite for continuing or lifelong learning,
reinforcing its overall importance.

While the placement of these statements seems to demon-
strate that accrediting organizations outside of the Middle
States Commission recognize that information literacy is not
the sole responsibility of librarians, but should be integrated
into and across the general curriculum, they do not mandate
such integration. One of the concerns identified by Oswald
Ratteray is that, because the term information literacy is so
closely associated with the library profession, faculty are likely
to assume that its instruction can be relegated to the library, or
attended to by single-shot in-class sessions. As a result,
librarians often find it difficult to initiate a collaborative
partnership with these faculty, and look to the accreditors to
mandate collaboration. Although Ratteray points out that it is
beyond the scope of the organizations to issue such a mandate,
he does emphasize the importance of integrating information
literacy into the curriculum through collaborative partnerships,



a feeling that is echoed throughout the standards of the Middle
States Commission. Ratteray suggests that using a term other
than information literacy might assist in gaining the acceptance
and cooperation of faculty.44 Indeed, the fact that three of the
accreditors do not use the term information literacy specifically
could stem from a discomfort with its roots, because those
organizations do incorporate at least some of the skills of
information literacy into their standards. Nevertheless, no other
phrase or term is put forth to encompass these same skills.
Beyond recognizing the importance of information literacy
skills, and laying out expectations for their instruction, the
accrediting organizations demonstrate a widespread commit-
ment to assessment and evaluation to document learning
outcomes in these areas.

All of the accrediting organizations devote large portions of
text to expectations for outcomes assessment, in the library and
beyond. In fact, most of the organizations include statements
emphasizing that assessment should be institution-wide and
include all programs, services, and offerings, like that of the
SACS which states that each ‘‘institution engages in ongoing,
integrated and institution-wise research-based planning and
evaluation processes that incorporate a systematic review of
programs and services.’’45

The trend toward assessment and evaluation has a two-fold
purpose of propelling universities to gather evidence that
demonstrates how effective they are in accomplishing stated
goals, and to encourage them to use that data to engage in a
process of continuous improvement. WACS notes this shift of
‘‘performance indicators beyond inputs and resources as the
basis for defining and evaluating quality’’ and maintains that
the emphasis on the need for outcomes assessment is driven by
higher expectations for graduates.46 Even when the documen-
tation dealing with assessment does not specifically address
libraries, it has implications for the library in that accrediting
organizations are looking beyond inputs and outputs to proof of
performance from all areas of an institution, a point which is
duly noted by the NCACS which clearly states that the quality
of the library is no longer measured by numbers of books, but
by how well the library supports the teaching and learning
efforts of its parent institution.47

CONCLUSION

Regardless of the widespread support in accreditation standards
for integrated information literacy programs, the literature
suggests that in practice instruction is often still compartmen-
talized, with librarians relying on faculty invitations or student
initiative to conduct what in many cases is still stand-alone
rather than class-integrated instruction. In the case of informa-
tion literacy, the accreditors have demonstrated that it is a
priority, but the implication seems to be that librarians need to
take the initiative to make information literacy a priority within
their individual institutions. Librarians might use accreditation
standards to garner faculty buy-in for weaving information
literacy into the curriculum, but rather than relying on the
standards to work for them, but should actively gather data that
can demonstrate the impact the library has on student learning
outcomes and the value of information literacy both in the
classroom and as an important component of lifelong learning.
By getting involved in curriculum development and assess-
ment, the library can raise its profile on campus and increase its
perceived value to the institution, which will be invaluable at a
time when libraries nationwide are facing increased competi-
tion and tight budgets in the face of continued questions about
the importance of a physical library to campus life. Indeed,
Patricia Breivik and Gordon Gee, who emphasize these
opportunities for librarians, lament that campus administrators
do not take advantage of the expertise and contributions of
their librarians.48 In order to accomplish these important tasks,
librarians must first be aware of accreditation standards, and
how the library can partner with faculty and administrators in
support of the goals of its parent institution. Fig. 1 will help
frame the partnership and might become a discussion document
for fostering that partnership.

‘‘In the case of information literacy, the
accreditors have demonstrated that information
literacy is a priority, but the implication seems
to be that librarians need to take the initiative to
make information literacy a priority within their

individual institutions.’’
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